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Contextual Information (Good practice to update with every review of SES). 

School Context Overall 

Current Year  2021 / 2022  Term 1 

Number on roll 213 – (195 excl. nursery)  

% Girls/Boys 52% G  / 48% B 

% Disadvantaged (Pupil Premium) 56% - 20/21 (without 

nursery)  

 

% Child in need, Common Assessment Framework, Child Protection 7.1% 

% Cared for children 1.0% 

% from Minority Ethnic Groups 13% 

% EAL 12%  

 

% of pupils SEND  29% with 2.6% EHCP (5 

children with EHCP and 3 

pending) 
% ANother 74% Band 1a. IDACI (most 

deprived 10%) and 20% in 

Band 2.  

Other contextual information: (e.g. Deprivation indicators such as use of local data as well as index of multiple deprivation; Indicate any 
changes to local context e.g. rising number of particular groups in the area; Pre-school experience etc) 

• Stockbridge Village Primary school is a smaller than national average primary school.  

• The school is in quintile 1 (highest 20%) for FSM (60% 2020 which is 10.6% above the LA) and quintile 1 (0.5) for school deprivation 

indicator and is in the 10% most deprived IDACI band nationally with 74%+ children living in these super output areas.  

• SEND identification is strengthening with 29% identified as SEN support and 4.9% with an EHCP (increase from 3 children with EHCP, Sept 

2018 to 9 Sept 2020 and currently rising again 2021/22). This places the school in national quintile 1 (highest 20%) for SEN statement 

or EHC plan. Funding and support remains a challenge.  

 SVP Knowsley (Total SEND) 

• SEND overall • 29 %   55 children  • 15 % 

• CL (Specific) • 23%    11 children • 9.8% 

• CL (Severe) • 8%      4 children • 0.8 % 

• SAL CI • 29%   14 children • 29.8 % 

• SEHM • 23%   11 children • 16.4 % 

• ASC • 12.5%    6 children • 6.4% 

• VI • 2%    1 child • 0.8 % 

• Other • 2%    1 child  • 1.1 % 

 

• 92% of children are white British with 92.4% English as a first language. There has been a rise in children with EAL in the 

school from 2019-2020 from 7.2% to 12%. We are supporting these children (all KS1) with BLAST talk and language 

sessions and have asked for support from the EAL service to upskills staff expertise. We have also sourced an interpreter 

for our Polish families.  

• 4 of the 17 ethnic groups are identified in school.  

• The school has a minor national gender difference between Boys 48% and Girls 52%.  

• Overall absence, before Covid-19 was  slightly above national at 5% (national 4%) with unauthorised absence higher at 3% 

(national 1%). Persistent absence was improving and reduced from 17% to be in line with national (9%) with SVP at 10% 

2018/19.  LA 13%. In terms of Persistent Absence, the groups most vulnerable to non-attendance are Autumn born 

children; and children eligible for FSM. These children are currently on a monitoring list and the school has developed a 

holistic approach to tackling the familial reasons for poor attendance, which had not improved historically over time in 

the school.  

• Fixed term exclusions are in line with national at 1.28% (national 1.37%) and permanent exclusions are below national – 0% 

• Since the beginning of the academic year 2018+, the new senior leadership team’s ambitious intent for the curriculum is 
beginning to create an environment where the emotional and physical needs of all children are met and, as a result, are 
ready to learn. This is beginning to allow the curriculum focus on children’s progression of knowledge and skills to 
develop. At the same time, leaders are also being mindful of efficient practices and teachers’ workload. This is evidenced 



 

 

     
     
  
 

through the successful implementation of new initiatives, such as Pedaogogy Protocols, use of WAGOLLs, use of rubrics, 
Anchor Charts, child-led reports and positive feedback in support staff’s Trust questionnaire and the Learning without 
Limits questionnaire for teaching staff, Impact evidence and long table interview questionnaire Sept 2020 and 
monitoring activities across the curriculum.   

• Outcomes are improving strongly since 18/19 – See FFT Dashboard for 2019/2020 and 2020/2021 TA and SAT papers 
national test internal unvalidated data sets.  

• This SEF has split the Ofsted category indicators in order to support our own internal self-evaluation as a leadership team. 
We are aware that the Ofsted framework and process applies a best fit model.   

 

Staffing changes historically - and since start of last academic year: 
 
Staffing at the school was turbulent with seven teachers exiting between 2015-2018, with five of these teachers leaving in one 

academic year, 2016/2017. The previous Ofsted was in 2017/18. Therefore, staff turnover was extremely historically high.  

Staffing has been stable since new leadership in 2018/19 with no change and low levels of staff absence. We have not used a 

supply teacher for two academic years 2019-2021.  

In 2018/19 the new leadership undertook a staffing restructure due to a licensed deficit budget, increasing over time unless 

strategic action was taken by Governors. This resulted in two teaching staff redundancies. There were two, non-class based, full 

time teachers on the staff structure.  

There are currently 8 class based teaching staff. One part time SENCo and one Deputy Head with 0.4 teaching commitment who 

also undertakes LA EYFS mentoring leadership. One class-based teacher is the Assistant Head teacher. There is a leadership team 

made up of the Strategic Leadership Group and the Operational Leadership Group.  There are 14 members of support staff, of 

which there are 12 x Learning Coaches (TA’s), 1 x Learning Mentor, 1 x Attendance Officer / learning mentor (Early Help),  1 x 

SBM, 2 x Administrators, 1 x Site Staff.   

SEND and Supporting Children with Maximum Impact 

The contextual data across the school means we predict a high level of SEND needs to at least continue but likely to rise, in line 

with the same pattern of demand as the last 3 years. These children’s needs are universally met by teachers working with 

Learning Coaches in class, where children are in receipt of either EHCP or Top-Up funding.  

Nationally, 35% of the staffing costs in all primary schools is constituted by Teaching Assistants (consistent since 2012). In SVP, it 

was less than half this level at 16% before a staffing restructure in 2018/19. This ratio has been re-balanced in the new staff 

structure: 

2019/2020 – 58% teachers and 18% TA’s 

2020/2021 – 54% teachers and 23% TA’s 

According to research from the Institute of Education and the Education Endowment Fund (2011/12 and 2015/16), reducing TA’s 

in a school has a negative ‘disproportionate effect on disadvantaged pupils’. SVP is in the highest quintile nationally for 

disadvantage.  

Developing Capacity for Inclusion and Quality First Teaching with Support Staff  - We adjusted the contracts and hours of all 

support staff working with children to ensure their roles match the schools’ core practices, and are congruent with evidenced-

based approaches to intervention, and are streamlined and equitable, maximising our support staff resource to benefit all 

children. We also ensured that three TA’s currently on 1:1, fixed term contracts have been commuted to permanent roles in 

order to retain knowledgeable, well-trained staff whose expertise has been developed and invested in over a number of years at 

SVP. When strategically deployed in everyday classrooms, research is unequivocal that TAs help minimise disruption and have a 

positive effect on teacher workload and stress.  

Support Staff Working Patterns - We have acted upon the key recommendations from the Education Endowment Fund’s 

evidence and the DISS research project (2012) to ensure we maximise the resource our support staff can provide and their 



 

 

     
     
  
 

impact on learning. One key area for action relates to the concept of ‘preparedness’ for TA’s to be in classrooms at a time ready 

to work alongside teachers both before and after teaching input starts and ends. As part of the staff restructure, we:  

• Standardised hours of work and made them fit for purpose for the school’s vision, curriculum and pedagogy. This now 

enables liaison before teaching starts for preparedness and for feedback and review at the end of the day, leading into 

planning.  

• Reducing ‘separation effect’ for children with SEN from becoming separate from their class teacher and peers by 

monitoring 1to1 deployment carefully, ensuring TA’s supplement but do not replace class teachers 

• Renamed and repurposed the role of ‘Teaching Assistant’ to ‘Learning Coach’, with additional CPD and reviewed job 

description to ensure purpose and expectations of the role are clear for support staff, teachers and children’s learning, 

congruent with core practices. 

• Recruited 3 x new part time (mornings only)Inclusion Learning Coaches to ensure all classes have at least a 0.5 Learning 

Coach to complement teaching in every class. 

 
 

 

Class Context 2021/2022 

 
Year Number on 

roll 

% Boy/Girl % Pupil 

Premium 

% Ever 6 

 

% SEND % EAL Number of 

Cared for 

children 

MOBILITY 

Leavers 

 

MOBILITY 

Joiners 

Other: 

N 18 67% B 

33% G 

20% 0 22.2% % 0 0 1  

R 29 (30 

with Y1 

child) 

53% B 

47% G 

33% 0 20% 20% 0 1 0 1 x EHCP  

Y1 23  52% B 

48% G 

44% 0 30% 30% 0 0 1  

Y2 30 43% B 

57% G 

43% 3% 20% 0% 0 1 1 1 x EHCP 
pending  

Y3 25 52% B 

48% G 

56% 3% 24% 8% 0 1 2 1 x EHCP  

 

Y4 28 32% B 

68% G 

42% 3% 39% 7% 0 0 0 2 x EHCP  

2 x 

pending  

Y5 29 52% B 

48% G 

31% 3% 31% 3% 1 0 0 1 x EHCP  

2 x 

pending 

 

Y6 30 40 % B 

60% G 

40% 13% 27%  0 1 0 0 2 x EHCP 

pending 

 

Absence and Exclusion (Other columns could be added to compare to previous term) Pre-Covid-19 

Absence Last School 

Year/term: 

National  

Year 

2018/19 

Previous 

Aut term 

Previous 

Spr term 
Previous 

Sum term 

% Persistent absentees (absent for 15 or more sessions) 10.57% 
(reduced 7% 

18/19)  

8.7% 
(2017/18) 

12.8% (207/18 

Local)  

17.7% 
(2017/18) 

  

% sessions missed due to overall absence 5.1% 4.2 

(2017/18) 

94.6%  95.5% 95.1% 

Exclusions 0.5%     

Permanent exclusion 0%     

% on roll with 1 or more fixed term exclusions 3 x children 

short FTE 

    



 

 

     
     
  
 

Fixed term exclusions as a percentage of the pupil group      

% Attendance – whole school 94.9%      
SEPTEMBER 2020 – Post Covid return below:  95.7% Sept 

to June 

2020/21  

Re-opening 

March 8th 

2021 -July 

2021 – 

95.3%  

 

 

    

 



 

 

     
     
  
 

 

 

Stockbridge Village Primary School Overview of Self – Evaluation Summary 2021-22 

School Context 

(Other than already documented in IDSR/ASP) 

• See above  

• NB: Actions completed highlighted in YELLOW  

LAST INSPECTION DATE: March 2017  

 

Last Inspection Areas for Improvement (AFI) 

Good  

Actions taken to address (AFI) 

 

Judgement Good  

Improve the teaching of reading by 
ensuring that:  

• reading skills are taught in a 
consistent way across the school 
and pupils are given enough 
opportunities to practise them  

• the teaching of phonics is accurate 
so that pupils are taught the 
correct sounds consistently.  

Improve the leadership and management 
of the school by:  

continuing to strengthen the role of middle 
leaders so that they have a greater 
influence on raising standards in their area 
of responsibility. 

1. Purchased Phonetic guided readers 

for EYFS/ KS1  Improved book 

stock quality and range for lower 

school  

2. Purchased Guided readers for KS2. 

As above 

3. Introduced NESSY for children not 

on track. Reading interventions in 

assembly as core practice. 

Consistency.  

4. Developed broad and balanced 

curriculum with reading 

immersion, including more non-

fiction. Supports comprehension 

and words in context. Practise 

reading skills.    

5. Introduced PIVATs for children 

working below Key Stage. Small 

steps targets in place for 

monitoring progress for children 

with SEND. Consistency and 

expectations for children with 

SEND.  

6. Aligned projects to Anchor Texts 

across the school for Power of 

Reading / Literacy Counts 

strategies. Practise reading skills.    

7. CPD on early reading EYFS/KS1 and 

guided reading at KS2.  

8. Introduced Phonics into Spelling 

programme EYFS – Y2. Tracking 

and assessment now in place to 

intervene rapidly for children not 

on track with matched book bands. 

Accurate phonics teaching.    

9. Organised Non-fiction library into 

project boxes. Curriculum for 

comprehension. Practise reading 

skills.    

10. Organised leadership team into 

strategic group including SBM and 

Operational leadership group with 

responsibility for Action Plans in 

lead areas in Hierarchy of Strategic 

Intent plan.  

11. Organised Subject Teams for 

monitoring and evaluating the 



 

 

     
     
  
 

curriculum – English, Oracy and 

Languages; STEM-C; The 

Humanities; The Arts and PE 

Strengthen role of middle leaders 

All Subject Leaders have accessed 

high quality CPD from Liverpool SI 

2019 to 2021 

Strengthen role of middle leaders 

12. Staff team operate high trust 

culture to support risk taking and 

decision making aligned to core 

practices. Strengthen role of 

middle leaders 

13. Core Practices written to support 

middle leaders. Strengthen role of 

middle leaders 

14. Created new KS2 Library with 

Libresoft system and new book 

stock of high quality fiction.  

15. Curriculum Teams developed with 

investment in CPD 2019/21 and 

leadership at all levels. 

Assessment information summary Outcomes 2021: from Teacher Assessment using FFT Reporting 
 

 % expected + % Greater Depth 

Rec GLD 50% 0% 

Y1 Phonics (taken in 
Autumn 2021 @ Y2) 
Working at 

TBC  

KS1 Reading  63% 0% 

KS1 Writing  54% 4% 

KS1 Maths  63% 8% 

KS1 RWM  42% (in line with 
National Average) 

0% 

KS2 Reading  63% 0% 

KS2 Writing  56% 11% 

KS2 Maths 59% 0% 

KS2 RWM   48% (in line with 
National Average) 

0% 

 
KS1 Attainment Trend since last validated external data in 2019 
 

 



 

 

     
     
  
 

 
 

 
 
Points to Note re: KS1 data set 2020/21  
 

• In 2021, KS1 attainment in RWM was broadly in line with national data 

• Some groups were notably lower in performance: SEN Support (same 5 pupils had 

low attainment in all areas); FSM pupil, although we must be mindful that in most 

cohorts, the children eligible for FSM make up the majority of the cohort, therefore 

data for FSM / non FSM can be skewed 

• Over time, the RWM trajectory dipped from 2019 but increased in 2021 

• Both Reading and Maths attainment has increased from 2020. This is most likely 

due to the combined effect of the impact of whole school Core Practices in 

improving teacher quality, a more rigorously defined curriculum with clear and 

high expectations, the high quality remote learning offer for pupils during national 

school partial closures and the tenacity with which school staff tried to engage the 

maximum number of pupils, and the high quality and targeted ‘catch up’ support 

which school quickly put in place in Summer term 2021 and is still in place now.  

• Maths attainment in 2021 equalled 2019 despite the impact of the national 

pandemic. This suggests that maths learning has been embedded and there is 

further capacity to improve 

• In Reading, there was a 6% gain in attainment at the Expected standard from 2020 

and the gap with re pandemic attainment is narrowing 

• In Writing there has been a decline in attainment since 2019. This is not surprising 

as this was the most difficult area to fully engage all pupils in during partial 

closures, and the area that parents felt less able and less confident to support their 

children with. 

Points to Note re KS2  

• Cohort number of 27 

• Of these 27, 21 were Disadvantaged 

• Of these 21, 8 were SEN Support or had EHCP 

• There were pupils with multiple layers of ‘disadvantage’ within the cohort 

• RWM Expected + was 48% - broadly in line with national average 

• Reading increased by 16% from 2019 to 63% at Expected + 

• Maths increased by 9% from 2019 at Expected + 



 

 

     
     
  
 

• Despite the negative impact of the covid pandemic, more pupils attained the 

Expected standard in Reading and Maths than pre pandemic – this suggests that 

outcomes are improving at KS2 and that these improvements will be sustained 

• In Writing, as in KS1 , and for a similar reason, standards decreased in 2021 

compared to 2019. SIP followed this up – see question and HT response below 

• Regarding Scaled Score, in 2020 the gap with national closed significantly.  

• Unsurprisingly, in 2021, the Scaled Score decreased. However, it was still above the 

2019 score, which again suggests good progress and improvements in outcomes 

are sustainable and realistic.  

Key questions considered: 
 
Following analysis of the KS1 outcomes, how is our school ensuring the needs of the 
Year 3 cohort are being fully met, including children with SEND, so they can make good 
progress against intended learning and increasing % reach expected standards at the 
end of Year 4? 
 
Response 
Gap analysis using Lit Counts and NCETM Progression Matrices 
Maths – catching up quicker – children engaged better in remote learning with maths and 
use of Apps 
 
School-Led Tutoring – Y3 (Y1 and Y2) – recognized that school closures have had the 
greatest impact on youngest children  – phonics / Reading / spelling – initially 6 week 
programme – precision teaching, assess and continue if required – work through all 
children who are below ARE  
Classroom based provision – high expectations from all staff / grapple work / focus on 
feedback at the point of learning / picking up on misconceptions in the classroom / CPD 
provided re- Number Sense, Subitising in EYFS & KS1, problem solving and reasoning and 
manipulatives 
Key point is the assess and review / continue process – leaders (Maths, English and 
SENCO) have strong oversight of curriculum gaps and check quality of learning and 
retention. 
 
Academic Mentoring -  Focus on Y4-Y6 initially to support bridging gaps. Includes 
Success@Arithmetic programme with Y4 & Y5 

 

How is our school ensuring improvement in Maths at KS1 and KS2 is sustained 
and built on? 

Response: 
 
Maths Curriculum is led by experienced SLT member – AHT – is a specialist Mastery 
teacher for Maths with NW Maths Hub 
School has been participating in TRG Mastery Maths programme supported by Maths Hub 
for several years. Currently involved in a research programme involving using ReKenrecks 
in Rec  / Y1  / Y2 – this further supports the work on subitising and should strengthen 
Number Sense  
Has been noted by Maths Lead that Current Y5 have noticeably more Number sense than 
previous year groups  - fluency and understanding of mathematical concepts is becoming 
more embedded in and improvements beginning to move into upper KS2 from 3 year 
focus. This will sustain the improvements in Maths outcomes.  
Learning Coaches are currently  accessing CPD for maths. Additionally, school has used 
funding to purchase whole school subscriptions for TT Rock Stars / Numbots  - AHT 
analyses and feedbacks to staff re improvements required  / additional engagement from 
individual children required so this can be acted upon by class teacher straightaway. 
Success at Arithmetic intervention – 2 groups Y4 and 1 group Y5 – Maths Lead monitoring 
quality and impact of these sessions 
Regular assessment of pupil’s understanding, fluency, automaticity and reasoning skills are 
assessed using White Rose Maths resources across school to ensure consistency 



 

 

     
     
  
 

SIP advised of new NCTEM updated resources which provide additional targeted questions 
for summative and formative assessment. 
 

What has been put in place to address the dip in writing standards as a result of 

partial closures in KS1 and KS2? Has any additional COVID funding been directed 

to Writing development? 

Response 
 
Initial whole school writing wallpaper scrutiny exercise to gauge standards in 2018 and 
raise staff awareness of where pupils were working compared to year group expectations. 
In 2018 there was a discrepancy between expectations and age related outcomes. This 
process continues twice per year to review year-on-year whole school age related 
progress in Writing from Nursery to Y6 against benchmarked standards.  This exercise also 
highlights current or ongoing gaps in children’s knowledge and skills in writing which can 
be addressed immediately. 
Handwriting scheme introduced and a cursive script as a ‘quick win’ to improve 
presentation and then support spelling and stamina.  
Vocab Ninja invested in to support children’s wider vocabulary development and 
understanding 
Literacy Counts were engaged to provide training and Read to Write Units were 
introduced and used where appropriate in the curriculum model. Power of Reading units 
supplement the reading into writing approach.  
A current focus is raising standards in the quality of writing across all subjects in the 
curriculum – this will be a focus for Subject Leader monitoring this year and for the 
remainder of the year. 
Embedding an expectation of using models and exemplars in Writing to give children a 
‘vision’ of high quality age related writing.  
Next aim is to secure Greater Depth writers  (and readers) to improve scaled scores 
against national.  
 
PPG Pupils 
Completed the 2021-2024 PPG Strategy including Recovery Premium. It is a thorough and 

detailed document which has the concept of ‘accumulating advantage’ at its core. Our 

PPG Strategy has to be focused on a quality teaching for all approach given that the 

majority of children in each cohort are disadvantaged. 

 

Quality of Education Key Strengths: Areas for Development: NB: Areas for 

Development completed are highlighted 

in YELLOW 

Aspect of The Quality of 
Education 

Overall 
Judge-
ment: 

 

Overall, leaders judge the quality of 
Education at SVP to be Good following 
significant improvements made to the quality 
of Education in the last three years 2018-21.  
 
INTENT (Curriculum design meeting pupils’ 
needs/ adaptation/ planning & sequencing to 
clear end points) 

• Leaders have a clear ambitious vision and 
have developed a whole school action 
plan to ensure a broad and balanced 
Expeditionary Curriculum at SVP that is 
designed to meet the needs of all 
children, including children with SEND and 
disadvantaged children. This is 
underpinned by an expanded notion of 
achievement: The Mastery of key 
Knowledge and Skills, Character 
Development and High Quality Student 

INTENT 

1. All subject leaders to have an 
ambitious design for their subject 
linked to whole school intent and 
consistent application of sequenced 
knowledge and skills across all 
subjects.Action Plans and Milestone 
Maps in place for all subject leaders 
with ensuring and assuring activity.  

2. Monitoring by  subject leaders to 
ensure consistency of breadth, 
balance, sequencing and 
progression of knowledge, skills and 
understanding in all subjects in Key 
Stage 2 and in all areas – 
developing 2021/22 and key 
priority. 

3. In Key Stage 1 define our SVP intent 
which reflects the needs of our 

INTENT  2 

a) Curriculum- Breadth & 
ambition for all pupils  (inc 
SEND & DAP) - securing 
knowledge & culture 
capital for success in life. 

2 

b) Curriculum- Planned & 
sequenced towards 
knowledge & skills for 
future learning & 
employment 

2 

c) Curriculum- Adapted, 
designed & developed to 
meet needs of all SEND 
pupils. 

2 



 

 

     
     
  
 

d) Broad & balanced 
curriculum/ subjects for all 
pupils 

2 work. Central to our Expeditionary 
Curriculum is planned cultural capital that 
also marshals the creativity of our 
children to meet unmet need in our 
community and beyond.  

• The school is now near to securing a fully 
systematic approach to curriculum 
planning, adopted in the last two years, 
and robust, monitoring and tracking of all 
pupils’ progress, in particular, SEND and 
disadvantaged, as evidenced in pupil 
progress meetings. PIVATs are now in use 
for children with SEND.  

• Positive outcomes are already being seen 
in phonics teaching having secured 
consistency in EYFS and KS1 using the 
North Somerset Phonics into Spelling 
programme and tracker pre-Covid-19 

• Progress and attainment outcomes for 
disadvantaged children (see above 
reference document) particularly in 
reading and writing are being carefully 
monitored using the newly embedded 
PIVATs programme.  

• Senior leaders have developed a coherent 
and appropriately-sequenced curriculum 
focused on knowledge and skills and 
clearly defined end points, across all 
subjects and tailored to children’s 
individual needs. Throughout the year, 
extensive, consistent and newly 
implemented subject-leader training and 
wider CPD has led to a shared vision and a 
significantly increased ownership and 
confidence and, as a result, developed 
leadership capacity at SVP. 

• The SENDCO and leaders are determined 
to ensure that the new curriculum is 
ambitious and meets the needs of all 
SEND children at SVP. Leaders are already 
embarking on this, having implemented a 
different approach to inclusion model, a 
series of successful initiatives relating to 
phonics, reading and writing, where the 
impact is already being seen in the 
progress being made by all children at SVP 
including children with SEN. Wave 
Structure; Quality First Teaching book. 

• In 2019/20, we implemented a suite of 
evidence based learning Apps for children 
across the school: Reading Plus, NESSY, 
Prodigy Maths, Spelling Frame, Numbots  

 
 
IMPLEMENTATION (Teaching/ Learning/ 
Assessment/Planning/ POS- key knowledge & 
long term memory) 

• Most teachers have high expectations and 
are developing good subject knowledge 
across the curriculum as a result of the 
high-quality CPD they have received in 

children to access cultural capital at 
the same time as mastering key 
skills and clearly-defined end points 
(i.e. reading, writing, arithmetic, 
times tables) so they are prepared 
to access the full curriculum in Key 
Stage 2.  

4. Teachers will ensure SEND access to 
a broad curriculum and cultural 
capital, including personalised 
interventions using PIVATS. 

5. The SENCO will monitor the impact 
of SEND provision so that waves of 
support are successful in enabling 
children to achieve their defined 
end points, across curriculum and 
personalised to the needs of each 
child. 

6. All teachers to demonstrate high 
expectations and the understanding 
of teaching strategies to support all 
SEND children to achieve their 
clearly-defined personalised targets 
(end points). 

IMPLEMENTATION 

7. Embed monitoring process for 
subject leaders to ensure and 
assure fidelity of planned 
curriculum into lesson sequence 
and project design. Key Priority  

8. Develop further consistency in 
teacher/ Learning Coach subject 
knowledge across all curriculum 
subject knowledge and leadership 
through CPD and ensure 
mathematics and all foundation 
subjects are resourced and planned 
to meet our newly defined intent. 
Key Focus for 2020/21 in Oracy, 
STEM-C and Art and Design  

9. Ensure that all children are fluent 
readers and communicators by the 
end of KS1 so that they are fully 
prepared to access reading 
opportunities across the broad & 
balanced curriculum in KS2. (Pupils 
in KS2 who are not fluent readers 
are provided with targeted 
intervention support to catch up & 
keep up, with a particular focus on 
the lowest 20% in each class). 
Reading Plus introduced from Y2 to 
Y6 and showing good evidence of 
accelerating progress in Reading.  

10. Develop consistent practices for 
clear and direct feedback from 
teachers, addressing 
misconceptions and moving 
learning forward, securing good & 
better progress over time, including 
clarity in daily learning targets, 

OUTSTANDING- The quality of 
education provided is 
exceptional – (this relates to all 
3 I’s) 

 

OUTSTANDING- Intent is 
strong, known and 
implemented through firm & 
common understanding across 
the school 

 

IMPLEMENTATION  2 

e) Teacher’s subject 
knowledge, feedback, 
deepening, challenging & 
supporting learning 

2 

f) Teaching supporting 
knowledge development & 
connections in long term 
memory 

2 

g) Impact of teachers’/ 
leaders’ assessment -
embedding knowledge, 
check understanding & 
informing teaching 

2 

h) Teaching materials and 
approaches reflect 
ambition, sequenced in K 
& S and support 
curriculum intent 

2 

i) Staff’s high expectations 
meet curriculum aims-  
challenge for all pupils- 
developing knowledge 

2 

j) Sequential teaching of 
reading impact, (inc 
phonics) - securing fluency, 
confidence and enjoyment 
of reading across the full 
curriculum 

2 

k) Phonics knowledge & 
language comprehension, 
securing foundations for 
future learning 

2 

l) Staff strong role models in 
language and vocabulary 
development – S&L, 
reading, writing  

2 

OUTSTANDING- 
Implementation consistently 
strong- embedded securely and 
consistently 

 

OUTSTANDING- Across the 
whole school, lessons deliver 
the curriculum INTENT. 

 

OUTSTANDING- Over time & 
consistently, curriculum aims 
are met- all pupils challenged: 
gain the knowledge & skills for 
future learning & employment. 

 



 

 

     
     
  
 

IMPACT 3 relation to new initiatives implemented in 
the last year. In the best practice, subject 
matter is presented clearly and teachers 
systematically checking children’s 
understanding and retrieval of knowledge 
through our ‘Pedagogy Protocols’ in their 
lessons and using a range of assessment 
tools. Lesson content is sequenced 
incrementally and series of lessons are 
sequenced through backwards planning. 
Consequently, over the course of their 
curriculum children are starting to acquire 
their age-related knowledge and skills and 
are beginning to secure their long-term 
memory. This is also as a result of the 
implementation of the new Formative 
Evaluation and peer feedback 
approaches.  

• In 2019/20, we focussed on crafting high 
quality daily learning targets, designing 
steps to success, Anchor Charts and 
simple rubrics to support formative and 
child-engaged assessment and clear 
instructional feedback. This is being 
embedded after Covid19 disruption to 
19/20 and 20/21 

• Also, as a result of our SVP Expert 
Teaching coaching model, senior leaders 
and teachers are acutely aware of their 
strengths and areas of development 
related to deeper instruction and our 
child-engaged assessment model. 
Teachers self-scoring in their expertise as 
teachers and more complex reflections / 
next steps, evidence progress in the 
quality of pedagogy and practice.  

• SVP child-engaged assessment model is 
becoming embedded as part of a focus on 
deeper instruction: typically, teachers use 
formative assessment well to help 
children to embed knowledge, skills and 
understanding as a result of the robust 
changes made as a teaching team last 
year; this implementation has taken into 
account realistic and manageable 
expectations regarding assessment and 
tracking of children’s progress using 
Learning Checkpoints. As a consequence, 
staff are gaining confidence and 
developing accuracy in their assessment, 
as well as being fully-behind the changes 
implemented, as seen in wallpaper 
scrutinies started 2018, and during pupil 
progress meeting.  

• This tracking of progress has been 
incorporated into FFT tracker to enable 
the whole staff team to use FFT both 
formatively and summatively; and to be 
minded of targets set at FFT50 currently.  

• Children are starting to understand child-
engaged assessment, peer feedback that 

steps to success and ‘can 
everybody, rather than who can?’ 
questioning.  

11. Vocabulary Instruction: All adults to 
maximise on opportunities to 
model, promote and expand 
language and Tier 2 & 3 vocabulary 
development to improve outcomes 
and secure cultural capital. 
Embedding  

12. Improve stamina in writing post 
Covid lockdown and focus on direct 
vocabulary instruction. Embedding 
 

 
IMPACT 
Improve outcomes rapidly to be in line 
or close to national 2021/22.  
 
Predictions, with supporting evidence 
for 2019/2020 (before Covid lockdown 
1) were: 

 
2019/2020 KS2 Predicted Outcomes 
due to lockdown 1 : 
RWM Combined : Predicted 58-62% 
Reading –69-72% 
Writing – 62-69% 
Maths – 68% 
GPS – 62%+ 
 
2019/2020 KS1 Predicted Outcomes:  
Reading -  57% 
Writing – 57%  
Maths  - 61%  
 
2019/2020 EYFSP GLD predictions  
60-66% 
 
2019/2020 Year 1 Phonics screening 
check 
82% 
Year 2 Retakes  
70% (7/10 children)  
 
2020/21: 
Teacher Assessed outcomes for 
2020/21 KS2 were:  
Reading 56% 
Writing – 56%  
Maths - 63%  
Combined: 48%  
 
Teacher Assessed outcomes for 
2020/21 KS1 were:  
Reading- 58%+ (4%GD) 
Writing –  54%+ (4%GD) 
Maths – 68%+  (8%GD)  
Combined: 46%  
 
2020/21 Year 1 Phonics screening check 

m) Pupils detailed knowledge 
& skills across the 
curriculum (as seen in 
national tests/ results). 

3 

n) Quality of work across the 
curriculum of good quality 

2/3 

o) Reading- widely & often-
age appropriate fluency & 
comprehension, preparing 
for next stage 
Maths-age appropriate 
application of knowledge, 
concepts & procedures 

2/3 

p) Preparation for the pupils’ 
next stage of education, 
learning or employment. 
Inc. best outcomes for 
SEND 

3 

OUTSTANDING- Pupils’ work 
across curriculum consistently 
of high quality 

 

OUTSTANDING- Pupils achieve 
highly, particularly DAP. SEND 
achieve exceptionally well 

 



 

 

     
     
  
 

is kind, specific and helpful; steps to 
success and we will start to develop 
rubrics further in 2021/22.  

• A SVP Beautiful Work policy has been 
adopted – focus on high quality 
presentation, Every Time we Write 
success criteria and how to edit and 
improve revisions, including fully cursive 
handwriting. 

• Project boards; planning backwards; end 
of project presentations in place and 
project narratives.  

• Senior leaders have led CPD on teaching 
approaches that help develop children’s 
working and long term memory with 
cognitive load theory. This has been 
linked to teaching pedagogy that 
promotes retrieval and modifies cognitive 
load, leading to clearly defined end points 
(across a lesson, sequence of lessons, the 
project, curriculum) each term/year. The 
staff crew have embedded Anchor Charts 
as a tool to support retrieval and 
application of key knowledge and skills. 

• The teaching and learning of phonics and 
early reading is a high-priority through a 
consistent and sequential approach that 
tracks progress x 6 per year. 
Consequently, children are making good 
(albeit early) progress in phonics which is 
beginning to impact on fluency, 
confidence, comprehension and 
enjoyment of reading at KS1. This is 
evidenced by senior leader monitoring of 
reading. 
 

 
IMPACT (Standards: End of KS Outcomes / In 
school Outcomes / Clear endpoints) 
See Learning Checkpoints FFT and Pupil 
Progress Meetings  for English, Maths end of 
year expectations and progression 2018/19  / 
2019/20 / 2020/21 
 
See Sequence of Procedural Knowledge & 
Skills, Subject Road Maps, Project Narratives, 
Curriculum albums, Subject Leader Files 
 Exel sheets Nursery – Y6  
See Performance Summary for all outcomes 
and FFT Dashboard  
See Writing Wallpaper scrutinies Nov / June 
2019; Jan 2020 and Oct 2020 (post lockdown)  

 

Taken Year 2 December post lockdown 
2: 
76% (86% with 
 disaggregated 2 x new EAL and 1 x GRT 
new child 

 
1. Meet FFT 50 targets for 

attainment and progress  
2. Reconfigure Early Bird club post 

Covid lockdown  for lowest 
attaining 20% and ensure 
interventions selected for 
whole class and selected 
groups become part of SVP 
Core Practices, especially 
reading efficiency and problem 
solving / reasoning in maths 
e.g. grapple sequence, 
sentence stems in maths.  

3. Continue to develop quality of 
teaching using SVP Expert 
Teaching coaching model  
 
 
 

 

Overall Statement: Leaders judge The Quality of Education to be Good.  
 
We are meeting all of the requirements of the grade 2 descriptors in terms of our curriculum Intent and Implementation. 
Whilst there has been good progress in the last 18 months in our school reform, we have not yet seen the full impact  of 
reforms  on children’s outcomes.  Our  internal assessments showed that  the end of key stage 2 cohorts for 2019/20 and 
2020/21 moved  closer to the national figures for 2019 in  R,W and Ma.  The Covid-19 pandemic and subsequent lockdown 
has had an adverse effect on school reform momentum and pupils’ progress, especially in Maths reasoning and problem 



 

 

     
     
  
 

solving, and Writing. Both these areas of core subjects were more complex to address in lockdown periods. We are 
working strategically to secure even stronger outcomes in 2021/22.  .  
 
In  2021/22 we will be  fully embedding the subject leaders’  monitoring processes for  assuring that the implementation of 
the sequenced curriculum intent is being implanted effectively and having the intended impact on pupils’ outcomes.   
 
We do have evidence of impact in an expanded view of outcomes using the Kirkpatrick Model of Evaluation and as many 
of our approaches are evidence informed, proxy indicators indicate that outcomes would have significantly improved 
2019/2020 and 2020/21 in KS2 had we not had the national pandemic and lockdown. We are currently assessing and 
working forensically to ameliorate the impact of the Covid lockdown on our children’s progress and attainment and have a 
clear tiered plan for bridging gaps and supporting intervention 2021+.  
 
Our current Year 6 cohort 2021/22 have been subject to high levels of teaching disruption throughout their KS2 education  
the Pandemic, This cohort also has  a high proportion of pupils with  SEND. They also had, what current senior leaders view 
as unrealistically  high KS1 TA Outcomes (well above national in 2017/18). These assessments were made in  the term 
before the current Head teacher took up the post and following a period when the school did not have a substantive Head 
teacher for two full academic terms. This academic year, we will aim high and disaggregate data as appropriate. 
 
 
Predictions KS2 with FFT 50 Targets : 2021/2022 
 

  
 
Predictions KS1 with FFT 5 targets: 2021/22  
 

 
 
EYFSP GLD predictions 2021/22 
62 % 
 
 
 

Overall Quality of Education Key Priorities: 

 Key Priority 1:   
(INTENT AND IMPLEMENTATION): Continue to embed SVP’s Expeditionary Curriculum intent through assuring the planned 
curriculum is taught with fidelity. Further embed English across the curriculum, reading, vocabulary instruction (Tier 2 and 
3 words) and Oracy, and defined through the curriculum sequence, teaching and formative assessment (implementation) 
with a focus on progression of children’s knowledge and understanding across the curriculum. Refine regular assessment 
for Foundation Subjects using retrieval practices, low stakes tests and quizzes.  
 
Key Priority 2: 



 

 

     
     
  
 

(IMPACT): Accelerate the rates of progress and rapidly raise attainment in writing, mathematics and reading (including 
phonics) for all groups of children from their starting points, in all key stages and increase numbers of children able to 
secure the higher standard 
 

Behaviour & Attitudes Key Strengths: Areas for Development: 

Aspect of Behaviour & 
Attitudes 

Overal
l 

Judge-
ment: 

Overall, leaders judge behaviour and 
attitudes to be (judgement?)  

• Expectations for behaviour and conduct 
of children is high, reflecting in children’s 
positive attitudes towards learning, low-
level disruption being rare and minimal 
learning time lost as a consequence. Most 
children are committed to and take pride 
in their learning and generally are 
resilient in the face of change, setbacks 
and problem solving. This is palpable in 
the day in, day out culture of the school 
and reflects the whole school work 
undertaken to ensure a culture of 
‘Learning without Limits’ becomes 
embedded and growth mindset practices 
are enacted in instruction.  

• Introduced Habits of Work and Learning 
(HOWLS) to support curriculum, values 
and leverage the peer effect; Character 
development and key strategies are now 
embedded following revisions to 
Relationships and Behaviour Policy.  

• Leaders and staff have created a positive 
and respectful culture and environment 
at SVP, ensuring children are and feel safe 
and do not tolerate bullying and 
discrimination in all its forms. This is 
evidenced through robust online tracking 
through CPOMS and the school’s 
embedded culture of PHSE, including 
restorative justice, Zones of Regulation, 
CBT with personal targets and time-
framed interventions.  

• Zones of Regulation has been developed 
at whole school level and for more acute 
need and to work with parents. 

• Fixed-term and internal exclusions are 
used only as a last resort and following 
graduated response within the 
Relationships and behaviour policy; a 
small minority of children are provided 
with every opportunity to modify and 
improve their behaviour with the high 
expectations for behaviour in our school.  

• High quality CPD related to the brain and 
learning, self-regulation, the brain library, 
ACES’s and attachment pathology have all 
supported adults in working with 
dysregulated children.  
 

1. Raise the profile of high rates of 
attendance by all pupils, particularly 
of persistent absentees and 
lateness, utilising the resource of 
our attendance officer and lessons 
learnt in lockdown.  

2. All staff to have refresher on our 
SVP key strategies and employ de-
escalation strategies. Clear 
hierarchy in consequences in place 
to ensure consistent behaviour 
across all phases, particularly for 
the most vulnerable.  

3. As part of an ongoing iterative 
curriculum review, ensure anti-
bullying has a prominent place in 
PSHE learning, as well as raising 
awareness for parents. Embedding  

4. Ensure E-Safety is a continuous 
feature in our Computing 
curriculum and PSHE. Embedding  

5. Introduce the school community to 
RHSE and develop No Outsiders 
programme after implementing the 
SVP Reconnection curriculum in 
Term 1.  

6. Continue to strengthen resilience in 
learning characterised by high 
expectations, grit, growth mind-set, 
mindfulness and personal 
development and gather additional 
evidence of children’s positive 
behaviours for learning. Embedding  

2 

a) School’s consistent high 
expectations of behaviour, 
conduct & routines 
reflected in pupils’ manner  

2 

b) Positive environment & 
impact of anti- bullying 
approaches 

2 

c) Pupils’ attitudes, 
commitment, pride & 
resilience in learning  

2 

d) Attendance, punctuality & 
exclusions 

2 

e) Positive relationships, 
culture & safety 

2 

OUTSTANDING- Behaviour & 
Attitudes are exceptional 

 

OUTSTANDING- Pupils high 
levels of respect, commonalities 
identified & celebrated 

 

OUTSTANDING- Pupils highly 
positive attitudes, commitment 
& resilience. Pupils contribution 
to the life of the school/ well 
being of others 

 

OUTSTANDING- Pupils 
behaviour/ self control. Actions 
taken by school to support 
pupils in challenging 
circumstances to succeed in 
education 

 

Why Behaviour & Attitudes is not the grade above/ below: 

Overall Statement: Leaders judge Behaviour & Attitudes to be Good. 
 



 

 

     
     
  
 

We meet the majority of the grade descriptors for good., Attendance has improved and is generally in line with national. We will to 

continue to  focus on reducing the number of children with historic PA. Children’s resilience in learning and learning behaviours, 

especially commitment to high quality work (and revisions) has improved substantially since 2019. . . 

 
 

Overall Behaviour & Attitudes Key Priorities: 

Key Priority 3:   
 
Continue to  improve attendance and reduce PA to be in line with national, aligned with fast intervention and Early Help, as required.  
Continue to  improve attitudes to learning with a focus on all pupils producing high quality work revisions, demonstrating resilience 
and stamina for learning. Continue to reduce behaviour incidents using self-regulation, Habits of Work and Learning and behaviour 
culture in the school.  
 

Personal Development  Key Strengths: Areas for Development: 

Aspect of Personal 
Development 

Overal
l 

Judge-
ment: 

Overall, leaders judge personal development 
to be (judgement?)  

• The successful Relationships and 
Behaviour Code and policy, are clear 
evidence of how the curriculum is tailored 
towards children’s broader personal 
development. Children are typically 
developing their growth mind-set, 
resilience, metacognition and 
independence as evidenced in their work 
in aspects of the wider curriculum.  

• The school’s provision for healthy 
lifestyles, physical and mental well-being 
are a strength as is the school’s provision 
for pastoral support as evidenced by an 
unrelenting approach to child welfare and 
tackling discrimination, expected by 
leaders and implemented by all staff 
(mental health training, CBT diploma with 
learning mentors, whole school staff CPD 
on Attachment, pupil progress meetings, 
CPOMS). 

• Generally, most pupils demonstrate 
responsible, respectful and active 
behaviour, making positive contributions 
to our school and the community as seen 
through Expeditionary curriculum, 
projects, outreach opportunities and key 
responsibilities that groups of children 
hold (council crew, librarians, mini police). 

• After school clubs – choir, football, mini 
police, netball, gardening, yoga, athletics, 
football, history society, art club 
(throughout different terms) 

• Character development through Crew 
Culture and service to community   

1. Gather further evidence of SMSC in 
all year groups and across the 
curriculum, including Global Goals 
work. 

2. SMSC lead to work with parents and 
community to promote and impact 
upon healthy eating and active 
lifestyles with VIBE. 

3. Ensure all staff consistently 
promote high-quality provision for 
supporting all children’s mental 
health and well-being -as bedrock of 
Crew culture and RSE/PSHE 
curriculum  

4. British core values and the 
principles of equality to be 
consistently taught and the profile 
raised and embedded across the 
curriculum within projects. 

5. Drive consistency of opportunities 
to discuss and debate through oracy 
in all classrooms across the 
curriculum – use of protocols such 
as ‘Acknowledgements and 
Apologies 

2 

a) Curriculum beyond 
academic including SMSC 
confident, resilient, 
independent & character 
development 

2 

b) Pastoral support- Mental & 
Physical Wellbeing – 
development of pupils’ 
talents & interests 

2 

c) Fundamental British Values, 
diversity and equality of 
opportunity 

2 

d) Contribution to society as 
responsible, respectful and 
active citizens 

2 

  

OUTSTANDING- Personal 
development is exceptional. 

1 

OUTSTANDING-‘School goes 
beyond what’s expected in 
offering access to a rich set of 
experiences that promote 
personal 
development/talents/interests 

 

OUTSTANDING- School provides 
rich experiences in curriculum & 
extra curricular- Coherent 
planning- strengthened offer 

 

OUTSTANDING- Participation in 
extra curricular activities, inc. for 
DAP so that all benefit from 
excellent work 

 

OUTSTANDING- Schools 
approach to ‘developing pupils’ 
character’ is exemplary & 
worthy of dissemination 

1 

Why the Personal Development is not the grade above/ below: 

Overall Statement: Leaders judge Personal Development to be Good. 

 



 

 

     
     
  
 

The provision for pastoral support and mental-health and well-being are key strengths of the school. The grade descriptors relating to 
SMSC, healthy eating, age-appropriate relationships and British Values are developing in consistency across the school. Character 
development is a keystone of our three-dimensional Expeditionary Curriculum where Crew Culture is central to high expectations in 
academic learning but also in fostering ethical attitudes, an ethic of excellence and commitment to high quality work. 
  

Overall Personal Development Key Priorities: 

Key Priority 4:  
Embed all aspects of SMSC across our Expeditionary Curriculum through further CPD and high-quality evaluation. Resource RSE and 
PSHE curriculum with No Outsiders programme and Zones of Regulation approach and embed 2021/22.  
 

Leadership & Management  Key Strengths: Areas for Development: 

Aspect of Leadership & 
Management 

Overal
l 

Judge-
ment: 

Overall, leaders judge leadership & 
management to be a key strength of the 
school 

• Since the appointment of the new Senior 
Leadership Team in September 2018, the 
impact of leadership has been seen in the 
significant improvements made to all 
aspects of the school including the quality 
of teaching and learning, the 
development of SEND and pastoral 
support, safeguarding, behaviour and 
assessment, as evidenced in external 
monitoring conducted by the SIP, 
Challenge Partners, Pathways to Success, 
teacher questionnaires (Learning without 
Limits), Expert teaching plan, evaluated 
action planning, parent feedback, child-
led reports. 

• Leaders have extremely high expectations 
and are ambitious on all the children’s 
behalf. Their vision is realised through 
strong vision and values, high-quality 
systems, congruent structures and agreed 
processes, all implemented in the one full 
year and two disrupted academic years 
19/20 & 20/21. There is good evidence of 
the considerable capacity for SVP to 
further improve, as seen in the weak 
areas identified in SEF September 2018, 
(narrowed curriculum, no embedded 
whole school assessment practices, 
unmet need with children with SEND, 
dependable teacher assessment, reading 
book stock and reading culture, spelling, 
presentation of work) now all improved.  

• In the development of the new 
curriculum, leaders have engaged with 
and continue to consult with staff on all 
aspects of school improvement, whilst 
promoting well-being and high-quality 
CPD. Notable strengths are now reflected 
in the use of a child-engaged assessment 
model, new Formative Evaluation 
feedback books, use of protocols to check 
for understanding, critique, backwards 
planning methodology / sequencing 
alongside a holistic and outward-facing 
approach to high expectations that 
relates ongoing, formative assessment to 

 

1. Drive consistency of practice and 
subject knowledge of wider 
curriculum subjects including 
embedding deeper instruction. 

2. Subject leader / Curriculum Teams 
monitoring to ensure that pupils 
receive their full entitlement to 
programmes of study in all 
curriculum areas.  

3. In light of the new curriculum 
develop further parent and 
community partnerships. 

4. Ensure all governors, within a new 
team structure (link governors) both 
challenge and support subject 
leaders in equal measure (provide 
high quality CPD for governors 
relating to specific areas including 
the prevent strategy/ aspects of the 
equality act). 

5. Early intervention and ownership by 
class teachers to further strengthen 
safeguarding practice, behaviour 
and attendance. 
 

 

2 

a) High Expectations, ambition 
and inclusive education 
securing strong impact 

    2 

b) Improving teaching & 
curriculum through 
monitoring, coaching and 
CPD (inc for NQTs) and 
ensuring pupils receive their 
entitlement of P.O.S. 

    2 

c) Focused & purposeful 
engagement with pupils, 
parents, local services, 
employers & community 

    1 

d) Engagement with staff, 
managing workload and 
protecting staff from 
bullying & harassment 

    1 

e) Governors’ roles, vision and 
deployment of duties 

    2 

f) Governors ensure school 
fulfils statutory 
responsibilities (ie Equalities 
Act, Prevent Strategy, 
Safeguarding) 

    2 

g) Effective culture of 
Safeguarding – identify/ 
help/ manage 

    2 

OUTSTANDING – Leadership and 
Management are exceptional 

 

OUTSTANDING- High quality 
CPD over time consistently 
translates to improved teaching 
of curriculum- built & developed 
over time. 

 

OUTSTANDING- Highly effective 
staff engagement at all levels, 
issues identified are dealt with 
appropriately and quickly- 
particularly around workload. 
 

 

OUTSTANDING -High levels of 
support for well- being issues 
 

 



 

 

     
     
  
 

Learning Checkpoints (summative 
assessment). 

• School leaders adopt an ongoing 
approach to the gathering of staff, 
children’s and parents’ views as seen in 
CPOMS / behaviour records, staff and 
parent questionnaires, Council Crew 
meetings and all staffs’ interactions with 
the children; this is evidence of how 
effectively leaders engage with the whole 
school community in adopting an 
inclusive and high trust culture. 

• Governors are linked to specific whole 
school priority action plans and a named 
member of staff. Visits to  school and 
working with a leader in evaluating action 
plans has been impaired by the pandemic. 
The Governors demonstrate a robust 
vision and hold senior leaders to account; 
they fulfil their statutory roles, including 
those relating to safeguarding.  

• We have a vigilant approach to 
safeguarding of children in all of its forms 
as evidenced by the early identification, 
ongoing monitoring and record keeping 
through providing a linear history of 
support and impact for all children, 
particularly those who are vulnerable. 
Establishing a safeguarding team has 
resulted in opportunities for mutual 
supervision. Safeguarding culture is 
stronger in terms of everybody 
understanding we are all responsible for 
safeguarding and that being open and 
transparent with parents is the first 
principle of ‘safeguarding’ (unless a child 
is at significant risk of harm). 

Why Leadership & Management is not the grade above/ below: 2 

Overall Statement: Leaders judge Leadership & Management to be Good. 
 

Whilst leaders currently judge the school to match most of the good grade descriptors, the impact of this is not yet seen in children’s 
outcomes. This is not due to the tenacity of leadership to improve the school but has been impacted by school closures due to the 
Covid pandemic. 
 
Developing leadership at all levels has been a high priority since the head teacher started in 2018/19. This required full staffing 
restructure (incuding two non-class based teacher post redundancies) in 18/19 and reorganising the senior leadership team,  subject 
leadership professional development from Liverpool School Improvement, designing leadership for children, reassigning the role and 
contracts of Teaching Assistants as part of the Maximising the Use of TA’s (MITA) project and being clear that ‘empowering leadership’ 
is integral to the schools’ wider curriculum and ‘crew culture’. The work to date on leadership at al levels was positively reviewed by 
Challenge Partners in summer 2020.   Subject leadership using curriculum teams continues to be an area for further development in 
2021/21 due to the impact of the pandemic .  
 
  
 

Overall Leadership & Management Key Priorities: 

Key Priority 5:  
Continue to improve pupils’ progress and raise their attainment in reading, writing and  mathematics. through developing deeper 
instruction and increase the proportion of pupils attaining   the higher standard in these subjects.  
 
Provide high quality CPD, coaching and mentoring for subject leaders to support them in monitoring the implementation and impact of 
the curriculum for their subjects, within SVPs Expeditionary Curriculum.    



 

 

     
     
  
 

 
  

Quality of Early Years Education Key Strengths: Areas for Development: 

Aspect of The Quality of 
Education 

Overal
l 

Judge-
ment: 

 

Overall, leaders judge the quality of 
education in the early years to be 
(judgement?)  
 
EY INTENT (Curriculum design meeting pupils’ 
needs/ adaptation/ planning & sequencing to 
clear end points) 

• Resources have been refreshed within 
EYFS to provide seamless links into 
Expeditionary Curriculum across school. 
These have included Montessori 
resources designed to promote learning 
about the world around us, including 
geography, science and history. 

• Pedagogy based around promoting 
children’s interests within the context of 
providing real life experiences and natural 
/cultural stimuli. We encourage children 
to ask “Big Questions” and have high 
expectations of real world outcomes 
which make a real difference to the 
community.  

• EYFS curriculum provision has been 
mapped into National Curriculum subjects 
with subject leaders and EYFS team.  

• Outdoor provision has been audited and 
refreshed to maximise learning 
opportunities. 

• Staff have had Early Literacy training and 
will be using 6  x Literacy Counts units 
across the year 2021/22 to accelerate 
reading into writing sequence. 

• Staff have had CPD on Subitising and early 
maths mastery  

• The EYFS team are effectively 
implementing the phonics programme, 
led by the Deputy HT and EYFS expert. 
Lesson observations of phonics are 
consistently good.  

• In line with KS1 and 2, EYFS has changed 
the format of its information to parents 
into a “Knowledge and Skills Organiser’ 
These, alongside daily communications 
via our online platform, SeeSaw, means 
that families are kept well informed. 

• Key Vocabulary is a feature of all 
provision areas  

 
EY IMPLEMENTATION (Teaching/ Learning/ 
Assessment/Planning/ POS- key knowledge & 
long- term memory) 

• Provision and enhancement planners 
have been updated to ensure congruence 
with current thinking 

• Importance of Home Learning is key. We 
develop this through SeeSaw, home visits, 

1. Continue to develop provision for 
early reading – book stock   

2. Teach reading with an emphasis on 
speed and fluency (promoting of 
sight vocabulary alongside phonics) 

3. Embed Literacy Counts units for 
reading into writing sequence.  

4. Ensure robust tracking of phonics 
data is used to plan for future 
interventions and provision 

5. Review validated DfE Systematic 
Synthetic Phonics (SSP) 
programmes and in order to 
transfer 2022. 

6. Audit provision for early writing 
opportunities  

7. Introduce “Proud” books to capture 
children’s personal best work and 
examples of work done in the 
provision 

8. Begin child engaged assessment 
model: kind, specific and helpful 
feedback to promote resilience and 
grit. 

9. Actively promote the development 
of handwriting patterns / fine motor 
skills / pencil grips to aid correct 
letter formation in YR and patterns 
in Nursery 

10. Ensure gap between boys and girls 
attainment to narrow due to close 
analysis of data and targeted 
provision to promote learning 
through children’s interests 

11. Use of simple rubrics to support 
writing / independent tasks (steps 
to success) 

12. Begin working with NW Maths Hub 
21/22 using Rekenreks  

EY INTENT  2 

a) Curriculum- ambition for all 
pupils (inc SEND)- securing 
knowledge, self belief  & 
culture capital for success in 
life. 

2 

b) Curriculum- Planned & 
sequenced towards 
knowledge foundations  for 
future schooling. 

2 

c) Systematic and effective 
teaching of early reading 
and phonics. 

2 

d) Academic ambition for all 
pupils, including for SEND 
pupils – curriculum design 
meeting needs 

2 

OUTSTANDING- The quality of 
early years education provided 
is exceptional –( this relates to 
all 3 I’s) 

2 

OUTSTANDING- Curriculum 
offers no limits to children’s 
achievements – high ambition 
shared by all staff. 

2 

EY IMPLEMENTATION  2 

e) Meaningful learning for all 
through an ambitious, 
coherently planned 
curriculum- sufficient 
knowledge for future 
learning. 

2 

f) Teaching promoting and 
adapting learning- including 
assessment for learning. 

2 

g) Focus on Vocabulary, 
communication & reading 
inc. staff expertise in 
teaching synthetic phonics 
& reading – providing 
foundations for future 
learning. 

2 

h) Staff expertise in teaching 
maths- resulting in number 
understanding, fluency, 
long- term memory. 

2 

i) Communication with 
parents 

2 

j) Promotion of physical & 
emotional health and well-
being. 

2 



 

 

     
     
  
 

OUTSTANDING- Foundations for 
future learning through sharp 
focus on developing wide 
vocabulary, effective 
communication, knowledge in 
phonics in preparation for fluent 
readers. 

 stay and play sessions , meetings and 
provision of materials to use at home. 
(not all able to implement die to Covid19 
2019-21) 

• The inclusion of many visits, visitors and 
real life experiences in the EYFS 
curriculum means that children perform 
well in Understanding of the World. They 
show high levels of engagement in 
activities provided and the environment is 
regularly enhanced to foster this love of 
learning. 

• Reception teacher part of Maths Mastery 
project across school. Implementing this 
approach currently with children in school 
and for home learning. 

• Alongside inclusion in the whole school 
“Gallery of Excellence” the EYFS unit has 
its own gallery where examples of 
children’s personal best work are curated 
and celebrated 

• Staff are effectively using Talk for Writing 
techniques (imitate / innovate elements) 
to develop story language and knowledge 
of traditional tales / stories. 

 
EY IMPACT (Standards-End of EY Outcomes/ In 
school Outcomes/ Explicit end points) 

• Attainment at the end of Reception has 
been in line with NA over the last 4 years. 
A slightly reduced % attaining GLD in 
19/20 (62%) was due to a smaller cohort 
and high levels of SEND within the group 
and outcomes fell well below national 
20/21 (50%) due to lockdown. Contextual 
details are: the cohort had 18% SEND (3 x 
EHCP) and 20% EAL (new to UK).  

• Children enter Reception well below ARE. 
Wellcomm screening programme assesses 
62% (18) of children requiring referral to 
Speech & Language. Of those children 
who are in line with their chronological 
age for S&L, all 24% attended our school 
nursery. 76% of children are Amber and 
Red.  

• Children generally enter Nursery working 
well below ARE in mostly all areas of 
learning but especially in Literacy and 
Mathematics. Language development is 
often significantly delayed, as is fine 
motor skills, proprioception and social 
development.  

• Children make at least good progress 
from low starting points to be working at 
ARE in most Areas of Learning 

• Examples of documentation panels in 
EYFS unit show the increased emphasis on 
quality documentation / big questions 
which develop children’s interests and 
fascinations.  

EY IMPACT 2 

k) Most children achieve the 
Early Learning Goals esp in 
maths & literacy & have 
appropriate personal, 
physical & social skills 

2 

l) Developing vocabulary and 
understanding language 
across 7 areas of learning- 
speed, accuracy and 
enjoyment of reading by 
end of reception 

2 

m) Children’s positive attitudes 
to learning – high levels of 
curiosity, concentration, 
enjoyment & take pride in 
their achievements. 

2 

n) Children well prepared for 
rest of their schooling 

2 

OUTSTANDING- Impact of the 
curriculum on what children 
know, remember and do is 
strong. Children’s high levels of 
engagement and concentration. 
Children do well, particularly 
DAP. SEND achieve best possible 
outcomes 

 



 

 

     
     
  
 

• High levels of parental engagement on 
SeeSaw show the effectiveness of using 
this to inform parents about learning in 
school and how to develop this at home. 
(80% children have an active linked 
parent to their Learning Journal). Many of 
the parents send examples of home 
learning in through this. 

 
 

Why the Quality of Early Years Education is not the grade above/ below: 

 

Overall Statement: Leaders judge The Quality of Early Years Education to be Good. 
 

Although the EYFS provision is very strong and designed in alignment with child development, we are still developing the complexity of 
the resources available in our provision and the projects in YR that supports more KUW and cultural capital, our ‘curriculum’ offer is 
not yet outstanding. We are rapidly embedding a robust approach to Phonics into Early Spelling, securing greater continuity across the 
EYFS and into Y1/Y2 but pupil outcomes need further improvement. The use of Literacy Counts Units reading into writing sequence 
needs to be embedded 2021/22 after the two disrupted academic years.  
 
  

Overall Quality of Early Years Education Key Priorities: 

 

 

Key Priority 6:   
Further develop provision for early reading – book stock  and early writing 
Review DfE validated SSF – systematic synthetic phonics programmes for 2022/23  
Literacy Counts units are being used throughout the academic year 2021/22 to improve the reading into writing development of our 
children and sustain high expectations. This includes bespoke units written internally for Nursery. This needs to be embedded 2021/22 
after the two disrupted academic years.  
Teach feedback and revisions in YR: kind, specific and helpful feedback to promote resilience and grit, and quality work. 
Actively promote the development of handwriting patterns / fine motor skills / pencil grips etc to aid correct letter formation 
Embed maths mastery approach in EYFS using Rekenreks as part of Teacher Research Group and build on the CPD with subitising in 

Nursery. Introduce Numbots in Reception Spring term.  
 

Overall Effectiveness Judgement  Good   

 

 


