
 

Our Curriculum Intent and Core Practices  
 

We have designed a unique, carefully-sequenced and academically rigorous curriculum 
that is fit for purpose for the school community we serve and that develops and supports 

our teaching. 
 

• We have been informed in our curriculum design by the Cambridge Primary Review Trust in 
terms of primary curriculum imperatives; CBI (Confederation of British Industry) aims for 
school curriculum as employers of the future; EEF (Education Endowment Fund research) 
for making pedagogical and instructional choices; Child Development; Expeditionary 
Learning for a coherent approach to curriculum design, teaching, assessment and pedagogy; 
and parents, governors and our community needs.  
 

• We ensure that all children know what they are learning about and why, including which 
specific subject is being taught, through precise daily learning targets and explain to our 
children: ‘Today we will be thinking and acting like historians, artists, designers, 
geographers, scientists’ - and include subject names on the map of the day. 
 

• We systemically develop knowledge, vocabulary and oracy as vital components of our 
curriculum. We believe they all have a profound impact on learning and on the personal 
growth of our children, promoting the curiosity motors of our children and their sense of 
agency in the world. 
 

• We value excellence, work ethic and beautiful work.  
 

• We take time to recognise personal success, praise character and nurture grit and 
perseverance – in both our children and staff crew. 
 

• We ensure the curriculum has a focus on inclusion and diversity and provides opportunities 
for pupils to reason, justify and debate. We are not timid in our curriculum design.  
 

• We guide learning through a carefully planned and consistent instructional framework 
which demonstrates an evidenced based approach to teaching and pedagogy. 
 

• We use questions to deepen understanding and we see mistakes as central to the learning 
process, guiding our children to review errors, encouraging resilience and a love of learning. 
 

• We ensure that all children are supported to retain and remember content through a 
coherent whole school curriculum that works in tandem with a rigorous progression in 
procedural knowledge and skills. 
 

• We provide our children with an enriched curriculum that goes beyond the requirements of 
the National Curriculum – ensuring that there is enrichment beyond the curriculum (extra 
opportunities) as well as within it. This includes an emphasis on community connections, 
activism, music, theatre (cultural capital) and outdoor experiences. 
  



 

Curriculum Implementation 
  

At Stockbridge Village Primary School, we plan learning using a standards-led thematic and 
interconnected approach that is underpinned by the National Curriculum as the basis for 
content and expectations.  
 
Our curriculum, inspired by Expeditionary Learning and our knowledge of child 
development, allows us to interleave knowledge across different contexts to maximise the 
retrieval and transferability of previously learned content. Whilst most content is subject-
specific, there are regular opportunities for interconnected approaches, often underpinned 
by oracy related outcomes using our Pedagogy Protocols.  
 
We use projects as there is an 80% overlap in language use when taking a thematic 
approach (Bruner) across subjects. We also believe ‘life is a project’ (Berger, 2019) and that 
learning how to project manage a launch, establish time-referenced goals and presenting 
an end to learning are all skills valued in life and work. We are also guided by research that 
clearly states motivation and engagement strengthens retention, and in the primary phase, 
we use our experience and expertise to organise our learning experience and curriculum in 
a cross-curricular structure.  
 
We view the local community and outdoor environment as fundamental elements to our 
school curriculum and so we thread these links into our projects. 
 
Each project is structured so that each year group has: 
  

• A clear plan of what subject specific content must be covered within each project (project 
plan) supported by knowledge organisers. 

• The concepts pupils should understand by the end of each project are noted for children.  
• Learning lessons are sequenced in Learning Pathways across 12 week episodes.  
• The expectations for learning for all children is made visible using project boards, and 

Loops for Learning.  
• Subject-specific progression documents detail how procedural knowledge and skills are 

developed from Nursery through to Year 6. 
  
Project plans for each year group ensure teachers have complete clarity on what to cover 
and include e.g. National curriculum objectives, subject- specific knowledge, vocabulary, key 
texts and skills.  
 
We move our children beyond the learning of facts and skills to uncover concepts —
transferable ‘big ideas’ that transcend time, place, subjects and situation. 
Finally, subject-specific progression documents show how the knowledge, skills 
and concepts are linked and demonstrate depth within the curriculum.  
 
As we develop our curriculum further, we will supplement these documents with exemplars 
of children’s work that demonstrate excellence within the curriculum. Our curriculum is not 
static and will change over time.  



 
Assessing Progress 

  
Formative assessment is a key part of every lesson at Stockbridge Village Primary. We have 
a ‘Child-Engaged Assessment model’ that works as an inter-related system of practices in 
our classrooms.  
 
Teachers assess pupil progress through asking questions, as they read and discuss work 
taking place and ask children to review their learning during the course of the lesson. We 
define progress as the widening and deepening of essential knowledge that leads to the 
further development of understanding and skills. This style of ‘responsive teaching’ during 
lessons, informs teachers' planning and helps to identify the next steps in learning. In this 
way, teaching is a dynamic, responsive process where teachers are assessors at the point of 
teaching.  
 
Time is given in class for children to respond to feedback (individual or whole 
class) encouraging pupils to have a greater resilience and a positive attitude to more 
challenging activities. We place positive emphasis on learning from mistakes as we believe 
this is the first step in learning. 
 
When teachers give feedback, they identify misconceptions, common errors, models of 
exemplar work, who might need retrieval practice or precision teaching.  
 
Precise learning targets, success criteria, rubrics, anchor charts and checks for 
understanding are part of our lessons and children are being taught to self and peer assess. 
 
Summative Assessment takes place three times a year by teachers using our ‘Learning 
Checkpoints’ (the KPI’s from the Assessment Reform Group 2014)  low-stakes tests, 
evidence from lessons and in books. Children are assessed as below, working within, secure 
or exceeding age related expectations against the National Curriculum programmes of 
study.  
 
In England, children are also assessed using national assessments or tests at the end of each 
key stage – Early Years Foundation Stage, Year 2 (end of key stage 1)  and Year 6 (end of key 
stage 2). The results show each child's standard of achievement against age related 
expectations which can be compared to national figures. 
 
Parents are invited in to discuss the progress of their children on two occasions throughout 
the year and an end of year report is also produced. 
 

Achievement 
 
In line with our Learning Without Limits ethos, we are working with a school development 
plan to ensure that our children's attainment and achievement across subjects exceeds 
expectations, when we consider their varied starting points. We aim to diminish 
disadvantage and deliver social equity for our children and their community. At present, 
our outcomes in statutory tests have not caught up with our improvement strategy.  



 
We measure progress and achievement carefully using a range of approaches: 
  

• Teacher assessment – formative – through ongoing questioning, dialogue, verbal and 
written feedback, informal quizzes, practical tasks, day to day work, reasoning. 
Summative – end of project assessments; 

• End of project ‘Presentations of Learning’ and legacy products.  
• Pupil Voice – pupil questionnaires, self and peer assessment, Council Crew, learning 

dialogue in the classroom that encourages child engaged assessment practices; 
• Parental Feedback – parent questionnaires, presentations of understanding, class 

assemblies, parent/teacher meetings, informal meetings before and after school; 
• Data Analysis – internal with SLT against our Learning Checkpoints, subject leadership, 

pupil progress meetings, governors, external data (end of Key Stage assessments); 
• Quality Assurance – coaching sessions, peer observations, drop-ins, learning walks, book 

looks, pupil interviews; 
• Positive Attitudes to Learning – children engaged and inspired by their learning, posing 

own enquiry questions, taking initiative, co-constructing inquiry, child engaged 
assessment, pupil interviews; 

• Respect and kindness – visibly demonstrated through their school environment, their 
work, interactions, moral responsibility.  

  

Curriculum Impact 
  
At Stockbridge Village Primary School, we want our children to gain good mastery of   
knowledge and skills in our curriculum, produce high quality work with an ethic of 
excellence and develop a good character. We believe that to achieve this requires effort 
over time and craftsmanship. In order to develop craftsmanship, we believe academic 
projects offer our children the most meaningful context to do high quality work, master 
knowledge and skills and show good character.  
 
Where possible, we align our projects with the 17 Global Goals for sustainability and 
encourage our children to have a clear commitment to making the world a better place. 
 

 


